DOCUMENT RESUME 



ED 460 961 



TM 029 713 



TITLE 



INSTITUTION 

PUB DATE 
NOTE 



PUB TYPE 
EDRS PRICE 
DESCRIPTORS 



IDENTIFIERS 



Standards Work: How Clear Standards and Better Assessment 
Have Worked To Improve Instruction and Increase Student 
Achievement in Two Districts. 

Colorado State Dept, of Education, Denver. State Library and 
Adult Education Office. 

1996-03-00 

46p.; Material to accompany an address by Roy Romer, 

Governor of Colorado, at the National Education Summit 
(Palisades, New York, March 26-27, 1996) . Compiled with John 
Pacheco, Nancy Mead, Nyla Bristo, Don Saul, Linda Gleckler, 
and Bobbie Johnson. 

Reports - Descriptive (141) 

MF01/PC02 Plus Postage . 

♦Academic Achievement; *Academic Standards; Achievement 
Tests; Case Studies; Educational Assessment; *Educational 
Change; Elementary Secondary Education; Mathematics 
Achievement; Reading Achievement; *School Districts; Writing 
(Composition) 

Colorado 



ABSTRACT 



Information is provided on the content standards and work to 
achieve them for mathematics in one Colorado school district and reading and 
writing in another. The six mathematics content standards of the Weld County 
school district are outlined for kindergarten through grade 12 (K-12) , and 
performance standards are also described and illustrated through a 
description of a fourth-grade mathematics assessment with samples of student 
work. Student achievement results are summarized for grades 5, 7, 9, and 12. 
The reading and writing content and performance standards are summarized for 
the Thompson School District for K-12, and these standards are illustrated 
with examples from a high school assessment and samples of student assessment 
products. Student writing assessment results are summarized for 1993, 1994, 
and 1995. (SLD) 



Reproductions supplied by EDRS are the best that can be made 
from the original document. 







Standards Work 

How Clear Standards and Better Assessment Have 
Worked to Improve Instruction and Increase Student 

Achievement in Two Districts 



Roy Romer 
Governor of Colorado 



National Education Summit 
Palisades, New York 
March 26-27, 1996 




copy available 



PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL 
HAS BEEN GRANTED BY 



TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 






U.S. DEPARTMENT OF EDUCATION 
Office of Educational Research and Improvement 
EDUCATIONAL RESOURCES INFORMATION 
CENTER (ERIC) 

□ This document has been reproduced as 
received from the person or organization 
originating it. 



□ Minor changes have been made to 
improve reproduction quality. 



• Points of view or opinions stated in this 
document do not necessarily represent 
official OERI position or policy. 



2 



** Acknowledgments ** 



For help in compiling the information, explanation, student work, and 
teacher comments, thanks to John Pacheco, Nancy Mead, and Nyla Bristo of 
Weld County School District 6 and Don Saul, Linda Gleckler, and Bobbie 
Johnson of Thompson School District. 



Mathematics 




Weld County School District 6 
Greeley and Evans, CO 

$4,200 Per-pupil operating revenue 
Student population: 13,000 
63% Caucasian 
35% Hispanic 
2% other 

36% free/reduced lunch 



“We have learned that if you are clear on what you want students to know and be 
able to do and if you can provide baseline data and monitor progress, teachers can 
and will focus on strategies in the classroom that will create significant gains in 
student achievement.” 

— John Pacheco, Superintendent 

“The message [from Greeley’s student achievement results] is: it is entirely possible 
to improve the performance of minority groups and low socio-economic groups 
without penalizing white or high socio-economic groups.” 

— Don Berger, former Director of Research and Evaluation 



contact for more information 
John Pacheco, Superintendent 
Nancy Mead, Director of Research and Evaluation 
Weld County School District 6 
811 IS* St. 

Greeley, CO 8063 1 
(970)352-1543 



Mathematics 

K-12 Content Standards 



Content standards make clear what students should know and be able to do. The following 
content standards represent the six broad categories of skills and knowledge students are 
expected to learn in math as they progress through school in Weld County School District 6. 

Each of these six standards has a further level of detail that lists out the specific knowledge and 
skills to be learned by the time a student leaves 4'^, 8‘*’, and 12'^ grade (see example on next page). 

Students develop number sense and use 
numbers and number relationships in 
problem-solving situations and communicate 
the reasoning used in solving these problems. 

Students use algebraic methods to explore, 
model, and describe patterns and functions 
involving numbers, shapes, data, and graphs 
in problem-solving situations and 
communicate the reasoning used in solving 
these problems. 



Students use data collection and analysis, 
statistics, and probability in problem-solving 
situations and communicate the reasoning 
used in solving these problems. 

Students use geometric concepts, properties, 
and relationships in problem-solving 
situations and communicate the reasoning 
used in solving these problems. 

Students use a variety of tools and techniques 
to measure, apply the results in problem- 
solving situations, and communicate the 
reasoning used in solving these problems. 

Students link concepts and procedures as 
they develop and use computational 
techniques, including estimation, mental 
arithmetic, paper-and-pencil, calculators, and 
computers, in problem-solving situations and 
communicate the reasoning used in solving 
these problems. 

BEST copy AVAILABLE 



Standard #6 
Computation 



Standard #5 
Measurement 



Standard #1 
Number Sense 



Standard #2 
Algebra & 
Patterns 



Standard #3 
Data, Probability 
& Statistics 



Standard #4 
Geometry 



Mathematics 

Content Standards: Grade-Level Expectations 

Content standards need to be specific enough to make expectations clear to teachers, students, 
and parents - as well as to guide choices about curriculum, instruction and assessment. Each of 
the six Mathematics Content Standards contains lists of the specific skills and knowledge 
students ought to learn by the end of 4^, 8^, and 12^ grade. These grade-level benchmarks - 
with 4^ grade highlighted - for Standard #3 are shown below, 

STANDARD #3 Students use data collection and analysis, statistics, and 

Data, Probability & probability in problem-solving situations and communicate the 

Statistics reasoning used in solving these problems. 




In Grades what students know and are able to 



do includes 

• reading and consthicting displays of data using 
appropnate techniques' and appropriate 
technology;., 

• displaying and'-using measures of central 
tendency, such a^mean, median, and rridd?j and 
measures of variability, such as range and 
quartiles; 

• evaluating arguments that'afe based on statistical 
claims; 

• formulating hypotheses, drawing*,conclusions, 
and making convincing arguments hased on data 
analysis; 

• determining probabilities through experiments or 
simulations; 

• making predictions and comparing results using*, 
both experimental and theoretical probability 
drawn from real-world problems; and 

• using counting strategies to determine all of the 
possible outcomes from an experiment. 



In Grades K-4, what students know 

and are able to do includes 

• constructing, reading, and 
interpreting displays of data 
including tables, charts, pictographs, 
and bar graphs; 

• interpreting data using the concepts 
of largest, smallest, most often, and 
middle; 

• generating, analyzing, and iixakmg 
predictions based on data obtained 
from surveys and chance devices; 
and 

• solving problems using various 
strategies for making combinations. 



In Grades 9-12, what students know and are able 

to do includes 

• designing and conducting a statistical experiment 
to study a problem, and interpreting and 
communicating the results using the appropriate 
technology; 

• analyzing statistical claims for erroneous 
conclusions or distortions; 

• fitting curves to scatter plots, using informal 
methods or appropriate technology, to determine 
the strength of the relationship between two data 
sets and to make predictions; 

• drawing conclusions about distributions of data 
based on analysis of statistical summaries; 

• using experimental and theoretical probability to 
represent and solve problems involving 
uncertainty; and 

• solving real-world problems with informal use of 
combinations and permutations. 



4*** Grade Math Assessment 

The assessment task “Mystery Graphs” measures part of what a 4* grader should know and be 
able to do to meet Standard #3 (see bullet 1 : “constmcting, reading, and interpreting displays of 
data including charts, pictographs, and bar graphs”). 



“Mystery Graphs” 

Look at the five graphs on the next page. Each graph shows something about 
a classroom of fourth graders. 



1. Which of the five graphs do you think shows: 

a. The number of cavities that the fourth graders have? 

b. The ages of the fourth graders’ mothers ? 'S 



c. The heights of the fourth graders in inches? -3 






d. The number of people in the fourth graders’ families? / 



2. Explain why you think the graph you picked for “c” is the one that shows the 
heights of fourth graders. 



3. Why do you think the other graphs don ’t show the fourth graders’ heights? 



from Measuring Up. Mathematical Sciences Education Board - National Research Council; 
National Academy Press, 1993. 



Graph 1 



X 

X X 
XXX 
XXX 
XXX 
X X X X X 

X X X X X X X 



0123456789 



Graph 2 

X X 

X XX XX X X 

X XXXXXXXXXXX XX X 



55 56 57 58 59 60 61 62 63 64 65 66 67 68 69 70 71 72 



Graph 3 



Graph 4 



XXX X 
XX xxxxxx 
X XXXXXXXXXXX 

44 45 46 47 48 49 50 5 1 52 53 54 55 56 



Graph 5 



X 

X 

X 

X 

X 

X 

X 

X 



X 

X 

X 

X 

X 



XXX 



012345678 



X X 



X 

X X 



X 

X X 

XX X 

X X X X X X X 



X 

X 



24 25 26 27 28 293031 32 33 34 35 36 37 38 39 40414243 44 45 4647 48 49 50 51 52 53 
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Mathematics 

Performance Standards 



How Good Is Good Enough? 

While content standards make clear the specific skills and knowledge each student ought to 
\Qdux, performance standards or performance levels make clear the actual quality of 
performance expected. Performance standards define how well a student has learned the skills 
and knowledge in the content standards. Performance standards should specify a level of student 
performance that is good enough (such as “proficient”). But they also can specify levels of 
performance that aren’t good enough (such as “in progress” or “partially proficient”) to help 
students and teachers know how close they are to adequately learning the content standards, as 
well as levels of performance that exceed expectations (such as “advanced” or “world class”) so 
students and teachers have even higher levels of performance for which to aim. 

Weld County School District 6 has established four performance levels to describe how well its 
students are doing in meeting the district’s standards: In Progress, Essential, Proficient, and 
Advanced. To meet Weld County’s content standards, students must reach at least the 
Essential performance level. 

In Weld County, student progress is measured at two stages. First, classroom assessment - 
which may include teacher tests, publisher tests, check lists, observations, individual projects, 
group activities, or portfolios - are designed to show the teacher, student, and parents the 
progress students are making as a result of instruction. Second, district-wide assessment - which 
are administered following standardized procedures and scored centrally - are used to 
demonstrate to the community how well schools are doing. 



STANDARD #3: Data, Probability & Statistics 



A scoring guide for the “Mystery Graphs” 4* grade math assessment task is on the next page. 

This task measures only part of what 4* graders are expected to learn under Standard #3 
(“constructing, reading, and interpreting displays of data including tables, charts, pictographs, 
and bar graphs”). Teachers or a school district would need to collect a body of evidence to 
measure the entire standard and to determine a student’s level of performance. 

Rarely does one assessment task alone adequately determine which performance standard a 
student has met. Rather, the school district collects evidence using a number of assessment tasks 
to make this determination. Because “Mystery Graphs” measures only some of the math skills 
and knowledge expected of 4* graders. Weld County would need to measure student 
performance on other tasks too to determine which of its performance standard a student reached. 



er|c 
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“Mystery Graphs” Scoring Guide 



Proficient Performance 
The student’s response 
provides ample evidence 
that he or she has 
“mathematical power” - 
the ability to explore, 
conjecture, and reason 
logically, as well as the 
ability to use a variety of 
mathematical methods 
effectively to solve non- 
routine problems - to solve 
the test items. 

For this task, the student 
shows a full xmderstanding 
of the relationship between 
the graphs and the data 
they represent. The 
responses for Question 1 
are all correct ( a. 4; b. 5; c. 
3; d. 1). Questions 2 and 
3, taken together, should 
explain that Graph 3 shows 
a reasonable range of 4* * 
graders heights, and that 
ranges of data in the other 
graphs are not as 
reasonable. The only real 
alternative candidate for 
the heights is Graph 2, but 
that would imply that there 
are 4“' graders who are six 
feet tall. 



Partially Proficient 

Performance 

The student’s response 

demonstrates only some 

knowledge of 

mathematics. 

For this task. Graph 1 and 
Graph 4 are inter-changed 
(number of cavities and 
number of family 
members); or Graph 2 is 
used in place of Graph 3 or 
Graph 5; or Graphs 3 and 5 
are inter-changed. 
Nonetheless, graphs 
showing the correct 
general orders of 
magnitude are selected. 
Some portions of the 
student’s justifications are 
reasonable. 



Low Performance 
The student’s response 
lacks adequate evidence of 
the learning and strategic 
tools needed to accomplish 
the task. Additional 
instruction is necessary. 

For this task, at most one 
graph is chosen that shows 
totally umealistic data 
(such as Graph 5, with a 
wide range from 24 to 53, 
is selected for the number 
of people in the families). 
Responses to Questions 2 
and 3 are missing or 
indicate that the student 
cannot interpret the graphs, 
or they do not show any 
reasonable sense of the 
magnitudes of more than 
one of the items. 




This assessment task is not complex enough to measure advanced student performance levels. 

T< low students to meet higher performance standards, the assessment could he changed: 

• :.dd another question to the task that asks students, "For the graph not chosen in Question 1, 
explain what this graph might show and why. ” 

• Ask students to explain why they chose each of the graphs they did in Question 1. 

• Ask students to create their own graph with their own data. 

• Evaluate the student’s communication skills in answering Questions 2 and 3 (recognizing 
that this level of performance would be measuring other standards besides mathematics). 
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Student Work, Teacher Comments 
and Performance Scores 



The following pages show the work of 4* grade students who completed the 
“Mystery Grraphs” assessment task in Weld County’s Centennial Elementary 
School. 

The students’ work was judged - using the scoring guide on the previous page - 
on whether it met either Proficient, Partially Proficient, or Low performance 
levels. 

Also included are comments from the teacher to each student responding to the 
student’s work on the assessment task. Letting each student know how well he or 
she did on the task - and why — helps the student understand where further effort 
or study is needed to meet the standard. In some cases, feedback to the student — 
carefully worded questions - is enough for the student to revise his or her response 
so it would meet the standard. And for those students who have already 
demonstrated that they can meet the standard, teacher comments can be a way to 
push them to higher performance levels. 



I 



Student #1 



o 

ERIC 



Name 



— Date _3 - \ A ' 9in 



Look at the five graphs on the next pages. Each graph shows some- 
thing about a classroom of fourth graders. 



1 . Which of the five graphs do you think shows: 

a. The number of cavities that the fourth graders have? 

b. The ages of the fourth graders' mothers? 

c. The heights of the fourth graders, in inches? 



d. The number of people in the fourth graders' families? M 

2. Explain why you think the graph you picked for c is the one that 

shows the heights of fourth graders.^, I3> 

, U , \;vA , 'C) I) or 

\,4,cw(\«b 

3. Why do you think the other graphs don't show the fourth graders' 

'-0 ani , 






Teacher Comments 




Wdu(c$ ycju. look (24 l^ou.- 


0 K <5 / C.<. 5 ^ ^ ClojJ. 


s^.e. reasc>i'\ 




Performance Level: Partially Proficient 
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Student #2 



Name. Date ^ j-^ 

Look at the five graphs on the next pages. Each graph shows some- 
thing about a classroom of fourth graders. 



1. Which of the five graphs do you think shows: 

a. The number of cavities that the fourth graders have:? / 

b. The ages of the fourth graders' mothers? >5 

c. The heights of the fourth graders, in inches? 

d. The number of people in the fourth graders' families? /_ 



2. Explain why you think the graph you picked for c is the one that 
shows the heights of fourth graders. .... 

JC f ar<xs}VN3 -A', s 

foocV\A gtcaVeC5 ^ 



3. Why do you think the other graphs don't show the fourth graders' 

heights? \ 

TX'v Ae. oooo\^ \j q. \ cscWs eo-P A. ct 

X 0CA^\\ 2 \>^caose \\ ^04'5 Ao ^ 

V \)£Ca\i^e j‘ I \ 

^\dT5 or-v 'fcV ■tCie'A O'. d. inV 



^'C^Et g r c o.'is «- H ^ Ar 3 



Teacher Comments 

U)fl.S cl €<3 l ^ Cln (d 

€aSK,j 4-t> do ^ ^(JLQ f o ^ 

^Ou.4- yOu.r \as4- s4ai-enien t- - '■' o. )? 

=3 I j^(?h £ S ■ j^c 



O 

FRir. 



a 4 - •s c U 



kt/'~on^ O I -1 Xc!.T ^ 
Performance Level: Proficient , 



you CT'S-£, 
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Name 



Student #3 

Date 3)/ \D/ ^ ( ! 



Look at the five graphs on the next pages. Each graph shows some- 
thing about a classroom of fourth graders. 






1 . Which of the five graphs do you think shows: 

a. The number of cavities that the fourth graders have? 

b. The ages of the fourth graders' mothers? -5 

c. The heights of the fourth graders, in inches? 

d. The number of people in the fourth graders' families? ^ 



2. Explain why you think the graph you picked for c is the one that 
shows the heights of fourth graders. , . 

rTAWrvW 

“■ L ..(L,w>rVw cxfO^d-w*- 



r — . c^cO^d-cT'.. 



■^■oor 

P 



lu 



V 



/v\0 (LW 






I. Why do you think the other graphs don^t show the fourth graders' 

heights. , . uiOvA'^ (AO-tV W.»-c.\>:»c- 

T J -TH-nL -IWc. { ■ f I 

J- dor' T . Uuln ,^4 Ci-^a ^orrA^ acc foe. 

ar^ -hiO 40 -go arc. 



I 



(vvbcr^. ^ 

-^y Vb-O' 









O 
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Teacher Comments 






Vou-r- r^^SOn.S 44> r 


0 h 0 o s i ^ 


gr<apk 3’ mak<. 


i^ooci Pj(?Q.s.e. eKp\c(,r^ 


coky <^rapk a. 


bt)Ou.\c2 O'" uio w. Icii^ ‘ -i 


u3 Or lij -P-o 


a. 


Performance Level: Proficient 
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Student #4 



Name 



: Date 






Look at the five graphs on the next pages. Each graph shows some- 
thing about a classroom of fourth graders. 

1. Which of the five graphs do you think shows: 

a. The number of cavities that the fourth graders have? 

b. The ages of the fourth graders' mothers? ^ 

/ 

c. The heights of the fourth graders, in inches? ^ 

d. The number of people in the fourth graders' families? ) 



2. Explain why you think the graph you picked for c is the one that 
shows the heights of fourth graders. 

f/oi 



3. Why do you think the other graphs donT show the fourth graders' 
heights? 






Th^ ir7^l 






Teacher Comments 

nr s4;ii K 

r](uJ 4t> -I'alk 4^ 



y ^ 5 'I- f o /o 3 / 7 j j 



V 



Oi_i 



r € QJS c>r\S- 

Performance Level: Low 



I 



Student #5 









\ I 

'! 



Name 



Date 



Look at the five graphs on the next pages. Each graph shows some- 
thing about a classroom of fourth graders. 



1. Which of the five graphs do you think shows: 

a. The number of cavities that the fourth graders have? 

b. The ages of the fourth graders' mothers? 

c. The heights of the fourth graders, in inches? 






d. The number of people in the fourth graders' families? 2. 



2. Explain why you think the graph you picked for c is the one that 

shows the heights of fourth graders. 2 



3. Why do y<^ tWnk the other graphs don't show the fourth graders' 
heights? 3- ti U c i^r<}-d^rs 



Wai- 0 



Pu If OUrT)l;)^^ y h-crna ’j. 
u\ . , J> **-ccOac^ ,-f vv <05 

Tm inri ^0.^ my 







Teacher Comments 

nttor^. ^ 






^ppOf--^ri , 4 ^ See 70M. 

OUoSiA^ gr^pk 3^ + 

sl- 



you 
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Performance Level,: Z(C»v 



k =i 






U)k^^ 



1 






Student #6 






Name 



Date "^\L 



Look at the five graphs on the next pages. Each graph shows some- 
thing about a classroom of fourth graders. 



1. Which of the five graphs do you think shows: 

a. The number of cavities that the fourth graders have? _i_ 

b. The ages of the fourth graders' mothers? 

c. The heights of th.e fourth graders, in inches?.3 



d. The number of people in the fourth graders' families? 'P-^ 

2. Explain why you think the graph you picked for c is the one that 
^hows the heights of fourth graders. 

J- vV \Decaui<. A' looVy^ci 

One\vxcK 

3. Why do you think the other graphs don't show the fourth graders' 
heights? Y \ i , \i ,/ 

X. ^ u,ofN Crraph Oho 

A'ccyiWi- wooWite i-'od 
^ WaaOMfl 



'iYlY\\r^ P 



Teacher Comments 



tncL\/c idecLS 

iJt A^-a/ 4-CLik. 



y.u 

Ti-Q-£>of\ s 

Performance Level: Partially Proficient 



0*v <Zr\SLOe.r 4A>r 

^orv\<t o-C y OU-" 






C5. 



Student #7 



r 



Name 



Date 



I 



Look at the five graphs on the next pages. Each graph shows some- 
thing about a classroom of fourth graders. 

1. Which of the five graphs do you think shows; 

a. The number of cavities that the fourth graders have? ^ 

b. The ages of the fourth graders' mothers? 

c. The heights of the fourth graders, in inches? ^ 

d. The number of people in the fourth graders' families? ^ 

2. Explain why you think the graph you picked for c is the one that 





I 



I 



Teacher Comments 










uJould yc^u. 4 ell ^ 



S viru a I e.exf- 



Performance Level; Proficient 
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Mathematics 

Student Achievement Results 



Weld County School District 6 
Mathematics Assessment Trend Results 
Grades 5, 7, 9 and 12 




Weld County School District 6 undertook its standards and assessment reform effort in 
1988, beginning with reading and writing. Math assessment began during the 1992-93 
school year. District-wide student achievement in math is measured using the Michigan 
Education Assessment Program. Weld County has four performance levels for students - 
In Progress, Essential, Proficient, and Advanced. For students to be “at or above the 
standard,” they must perform at the Essential level or above. 

Weld County has seen similar student achievement gains in reading, where it also 
admimsters the Michigan Education Assessment Program, and in writing, where it 
administers a district-developed writing assessment. 

ACT scores for all student groups — boys, girls, white, and hispanic — also have increased 
since 1988. 
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* Socio-Economic Group 



ReadingAV riting 




Thompson School District 
Loveland, CO 

$4,200 Per-pupil operating revenue 
Student population: 1 3 ,500 
91% Caucasian 
7% Hispanic 
2% other 

22% free/reduced lunch 



“Helter-skelter assessment of general knowledge is not working. It doesn’t let 
teachers know if they are teaching well or if their students are learning what they 
need to know. Standards change this. 

“When assessments are based on standards, teachers know what is expected of 
them, They can be confident that they are teaching what will be measured and can 

fairly be held accountable for results When students understand the 

performance level required, they seem to channel their efforts more effectively than 
when there’s an unfocused, general approach. We’ve seen that We believe it.” 

~ Don Saul, Superintendent 



contact for more information 
Don Saul, Superintendent 
Linda Gleckler, Director of Assessment 
Thompson School District 
535 N. Douglas 
Loveland, CO 80538 
(970)669-3940 
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Reading and Writing 

K-12 Content Standards 



Content standards make clear what students should know and be able to do. The following 
content standards represent the six broad categories of skills and knowledge students are 
expected to learn in reading and writing as they progress through school in Thompson School 
District. Each of these six standards has a further level of detail that lists out the specific skills 
and knowledge to be learned by the time a student leaves 4*, 8*, and 12* grade (see next page for 
example). 



Stakdard #1 
Reading 



Students read and understand a variety of 
materials. 



Standard #2 
Writing & 
Speaking 



Students write and speak for a variety of 
purposes and audiences. 



Standard #3 
Conventions, 
Grammar & Usage 



Students write and speak using 
conventional grammar, usage, sentence 
structure, punctuation, capitalization, and 
spelling. 



Standard #4 
Analysis & 
Criticism 



Students apply thinking skills to their 
reading, writing, speaking, listening, and 
viewing. 



Standard #5 
Information Use 



Students read to locate, select, and make 
use of relevant information from a variety 
of media, reference, and technological 
sources. 



Standard #6 
Literature 



Students read and recognize literature as a 
record of human experience. 



Writing 

Content Standards: Grade-Level Expectations 

Content standards need to be specific enough to make expectations clear to teachers, students, 
and parents - as well as to guide choices about curriculum, instruction and assessment. Each of 
the six Reading/Writing Content Standards contains lists of the specific skills and knowledge 
students ought to learn by the end of 4'*’, 8'*’, and 1 2*^’ grade. These grade-level benchmarks — 
with 12'*’ grade highlighted — for Standard #2 are shown below. 



STANDARD #2 
Writing & Speaking 



Students write and speak for a variety of purposes and 
audiences. 



By the end of 4th grade, students can 

• compose a narrative story; 

• compose a paragraph; 

• compose and share a short informative report; 

• communicate ideas, concepts, and feelings through 
creative expression to various audiences; 

• refine the 5-step writing process (prewriting, writing, ' 
revising, editing, publishing) and include the editii>g 
symbols; 

• identify and use simile, metaphor, synonyms, / 
antonyms, sensory words, multiple-meaning v^ords, 
word forms, and word parts to convey meaning; 

• develop and use story elements (such as webbing or 
mapping) in writing or sharing; 

• form legible D’Nealian letters when writing in 
cursive; and 

• use legible handwriting or work-prj6cessing in 
paragraphs, stories, and reports. / 

By the end of 7^*^ grade, students can 

• develop and write paragraph'outlines; 

• write process paragraphs;.' 

• use higher-level thinking' skills to respond to 
literature; 

• share published piece's aloud and/or submit for.*'' 
publication; 

• communicate ideas through creative expression; 

• write a short report related to a curriculum area using 
the 5-step writing process steps; 

• demonstrate' an increase in vocabulary by relating new 
vocabulafy to prior knowledge through daily 
opportunities to listen, speak, write, and read 
meaniI^gful text; 

• explore use of dialect in literature; 

• use'vivid adjectives and adverbs; and 

• uSe word processing or legible handwriting to publish 
.'Written work. 

■: 



By the end of 12*** grade, students can 

• write creatively by adding to/modifying 
another author’s work and by writing 
original works; 

• write a personal narrative; 

• write a persuasive/opinion essay; 

• read aloud, present, or discuss elements 
of a Shakespearean work; 

• read or discuss elements regarding 
literature; 

• share aloud writing samples within peer 
writing groups; 

• orally present and discuss ideas related 
to persuasive/opinion essays or research 
paper; 

• share aloud and discuss writing samples 
within peer writing groups; 

• produce a written plan for developing a 
project; 

• apply various steps of the 5-step writing 
process to writing a creative piece and a 
research paper; 

• model an author’s writing style; 

• model genres of literature; 

• write original creative works; 

• follow the correct format for a research 
paper; 

• use techniques of narration/description; 
and 

• practice using current technology 
including computers/word processing 
when composing a creative writing 
project. 



Writing 

Grade-Level Expectations 

Content standards need to be specific enough to make expectations clear to teachers, students, 
and parents - as well as to guide choices about curriculum, instruction and assessment. Each of 
the six Reading/Writing Content Standards contains lists of the specific skills and knowledge 
students ought to learn by the end of 4‘*’, 8‘*’, and 12‘*’ grade. These grade-level benchmarks - 
with 12“' grade highlighted - for Standard #3 are shown below. 



STANDARD #3 Students write and speak using conventional grammar, usage, 

Conventions, Grammar & sentence structure, punctuation, capitalization, and spelling. 

Usage 



By the end of 4th grade, students can 

• use subject/verb agreement in simple, compound, 
and expanded sentences; 

• identify and use modifiers (such as adjectives and 
adverbs) when writing expanded sentences; 

• incorporate the four sentence types using correct 
structure when writing; 

• compose expanded sentences using correct 
capitalization, punctuation, and abbreviations; 
and 

• spell correctly grade appropriate words and use 
temporajy spelling only when necessaiy. 

By the end of 7^*^ grade, students can 

• use consistent verb tenses; 

• use subject/verb agreement, adjectives, and.-' 
adverbs; 

• use correct pronoun case; 

• identify and use prepositional phrases as sentence 
expanders; 

• use prefixes, root words, and suffixes correctly in 
writing and speaking; 

• use homonyms and homophones in writing and 
speaking; 

• use appositive phrases;’ 

• write complete sentences; 

• eliminate all run-o'ns and fragments; 

• identify' and us.e transitional devices; 

• identify and u’se pronoun antecedent agreement 
and conjunctions used in cornpound parts; 

• identify.'iid use quotes, corhmas, capitals, and 
semi-jcblons; 

• use-grade approprrate spelling; 

• yse quolations'm dialogue; and 

• . ’jdentify'.ahd use possessives. 




By the end of 12* grade, students can 

• use appropriate grammar and usage 
for creative writing; 

• apply appropriate principles of 
gr amm ar and usage to all writing; 

• use active verbs; 

• eliminate inappropriate fragments; 

• write compound-complex sentences; 

• use a variety of complex sentence 
constractions; 

• use commas in compound and 
complex sentences; 

• use quotations marks for dialogue; 

• punctuate compound-complex 
sentences correctly; 

• demonstrate correct use of 
semicolon, h)q)hen, dash, 
parentheses; and 

• use punctuation appropriate to 
research/ reference works. 




•) 
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High School Writing Assessment 



This wnting assessment measures whether high school students have the writing skills to 
meet part of Reading/Writing Standard #2 (“write a persuasive/opinion essay”) and all of 
ReadingAVriting Standard #3. Thompson School District administered this assessment in 
Spring 1995, 



DIRECTIONS: Read the topic below. You may wish to take a few 
minutes to plan your paper and make notes in the space below. Write your 
paper on the Writing Test Folder. When you have finished writing, read 
what you have written and make any changes you think will improve your 
writing. Do your best to write a clear, well-organized paper. 

;{c 

TOPIC: Suppose your community has received money to fix up an old 
building to be used as a drug/alcohol rehabilitation center OR as a day care 
center. Decide which one you think the money should be used for, and 
write a letter to your mayor naming your choice and persuading him/her that 
it is the best choice for your community. 

NOTES 
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Writing 

Performance Standards 



How Good Is Good Enough? 

While content standards make clear the specific skills and knowledge each student ought to 
\cam, performance standards or performance levels make clear the actual quality of 
performance expected. Performance standards define how well a student has learned the skills 
and knowledge in the content standards. Performance standards should specify a level of student 
performance that is good enough (such as “proficient”). But they also can specify levels of 
performance that aren’t good enough (such as “in progress” or “partially proficient”) to help 
students and teachers know how close they are to adequately learning the content standards, as 
well as levels of performance that exceed expectations (such as “advanced” or “world class”) so 

students and teachers have even higher levels of performance for which to aim. 

./ r-. 

Thompson School District has established four performance levels to describe how well its 
students are doing in meeting the district’s standards: Not Proficient, Basic, Good, and Excellent. 

Thompson School District expects its students to reach at least the Good performance level. 

The district considers Basic performance as the minimum floor needed to get a high school 
diploma and, with this level of skills and knowledge, a student could hold a low-wage, low-skill 
job (at the Basic level, students can do at least 9* grade level work - for example, read at a 9* 
grade level and do work equivalent to the first half of a typical Algebra I class). Although it now 
grants diplomas to students who at least reach the Basic performance level, Thompson School 
District is aiming for all of its students to reach the Good and Excellent performance levels. 

Good represents the performance standard a student must reach to earn a “livable” wage and to 
be accepted into most colleges. Students who reach the Excellent performance level have high- 
level skills and knowledge to be accepted at competitive colleges or universities. 



Standard #2: Writing & Speaking 




Standard #3: Conventions, Grammar & 




Usage 



A scoring guide for Thompson School District’s writing assessment for high school writing is on 
the next two pages. The district’s high school writing assessment measures persuasive writing 
and use of grammar, punctuation, and word choice. 

Thompson School District students must score at least at the Basic level (a score of “2” in all of 
the categories) on the assessment to graduate. Students are tested in 10* grade. Those who fail 
take the assessment again in 1 1* and - if necessary - 12* grade. The “prompt” - the topic 
students are asked to write about - changes each year. 



Writing Assessment 
Standard #2 



Excellent 


Good 


Basic 


Not-Proficient 
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Performance 
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Writing Assessment 
Standard #3 



Good Performance 
(Score = S’) 

Word Choice 
The writer carefully 
selects words to make 
the messages clear. 
Words may be accurate, 
strong, and specific. 

The writer may 
successfully experiment 
with words or use 
everyday words in new 
and interesting ways. 
The writer may use 
figurative language and 
well developed imagery. 

Expression 

Few sentence formation 
errors with a variety of 
sentence structures used 
correctly. 

Grammar/ Mechanics/ 

Spelling 

Few to no errors. 



Basic Performance 
(Score = 21 

Word Choice 
The writer chooses 
words that get the 
message across but may 
rely on slang or cliches 
or use the same words 
and phrases repeatedly. 
Specific words may be 
used, but they may not 
fit the meaning intended. 
Words generally are 
used in very ordinary 
ways. 

Expression 

Few sentence formation 
errors, but little variety. 
In some papers, the 
sentences are at a very 
basic, simplistic level. 

Grammar/ Mechanics/ 
Spelling 

Many errors or a variety 
of errors that do not 
interfere with meaning. 



Not Proficient 
Performance 
(Score = 1) 

Word Choice 
The writer struggles 
with a limited 
vocabulary. Words are 
vague and general. 
Words create no clear 
images. The writer may 
repeat words or phrases 
or frequently use words 
incorrectly. 



Expression 
Many sentence 
formation problems. 



Grammar/ Mechanics/ 
Spelling 
Many errors that 
interfere with meaning. 



There is no Excellent performance level for Standard #5. Students are expected to spell 
correctly and use correctly grammar, punctuation, and sentence structure at the Good 
level. 



O 

ERIC 
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Student Work, Teacher Comments 
and Performance Scores 



The following pages show the work of high school students who completed 
Thompson School District’s writing assessment in Spring 1995. 

The students’ work was judged — using the scoring guide on the previous page — 
on whether it met either Excellent, Good, Basic, or Not Proficient performance 
levels. 

The student’s score on the paper is shown as four numbers: 

• The first number (ranging from 1-4) is the student’s score in meeting Standard 
#2. See scoring guide on previous pages. 

• The second, third, and fourth numbers (ranging from 1-3) are the student’s 
scores in meeting Standard #3. The second number is the score for Word 
Choice, the third number is Expression, and the fourth number is 
Grammar/Mechanics/Spelling. See scoring guide on previous pages. 

Also included are comments from the teacher to each student responding to the 
student’s work on the assessment task. Letting each student know how well he or 
she did on the task — and why — helps the student understand where further effort 
or study is needed to meet the standard. In some cases, feedback to the student - 
carefully worded questions - is enough for the student to revise his or her response 
so it would meet the standard. And for those students who have already 
demonstrated that they can meet the standard, teacher comments can be a way to 
push them to higher performance levels. 



o 
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Student #1 



^ Wrtte.the final copy of your paper here. 



OpcLy' 




IL Kjtjfu 


aF cs/rl */cs 
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ijiWfVfs Ik 


Afoc/jffil^jok^l kelp. 
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ro. 






Vj 









Performance Level: 2-2-2-2 

• Standard #2 (Persuasive Writing)=^a5/c 

• Standard #3: Word Choice=Basic; Expression=^a5/c; Grammar/ SpQ\\mg=Basic 




YOU MAY GO ONTO NEXT PAGE. 
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Student #1 



STUDENT 



Exoeltent Pftrfnr mance (Snora = d) 

These respon^ have a s&ong command of 
pSTsua^w writing. The information in support of 
the position is detailed, specitic, and weH 
®l3b<Mate<l The responses are organized and 
contioiled. 







Standard #3? Conventfcits, 
Qrsmfnar & ifeage 



WAYS TO 













- Word Choice 

■ Good Perform ance (Score = 3i 

The writer carehiiiy selects w(vds to make the 
mes^^es clear. Words m^ be accurate, strong, 
and ^lectio The writer may successfuJIy 
experiment with words or use everyday words in 
new and iftterestif^ ways. The vwtter may use 
fipurative iar^u^e and wen dev^oped kn^^ry. 



jT ✓z 




• Expression 

GoodPertormanc e fScore = 3) 

Few serdence formation errors with a variety of 
sentence structures used corret^iy. 



• Grammar / Mechanics / Spelfing 
Good PerfCTmance fScore = 3) 
Few to no errors. 
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Student #2 



Write the final copy of your paper here. 
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Student #2 
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Performance Level: 4-3 -3 -3 

• Standard #2 (Persuasive Writing)=£jcce//e«? 

• Standard #3 : Word Cho\CQ=Good\ Expression=Gooi/; Grammar/ Spelling=Goo^/ 
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ExceHent Perfor mancQ /Scorn = 

These responses have a strong command of 
persuasive writing. The infonnation in suf^sort of 
the po^on is detailed, speci^c, and well 
el^soratad. The r^ponses are or^rtized and 
controiled. 
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^Wrlte tt«e final copy of your paper here 
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Performance Level: 3-2-3-3 

• Standard #2 (Persuasive Writing)=Goo<i 

• Standard #3 : Word ChoiCQ=Basic; Expression=Goo^/; Grammar/ Spelling=Goofi? 
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Exceltent Performance rScore = 4\ 

Tnese r^ponses have a strong command of 
P^sua^ewlttr^ The inforrnation in si^)port of 
the posRion is detailed, sped6c, and wefl 
elaborated. The responses are organized and 
controiied. 
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Student #4 
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* , Write the final copy of your paper here. 
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Performance Level: 2-2- 1-2 

• Standard #2 (Persuasive Writing)=5a5zc 

• Standard #3; Word Choice=5a5zc; Expression=A^o^ Prof.; Grammar/ Spelling= 5 a 5 zc 



o a-a-i-;i 0 

ERIC ^ 



37 



YOU MAY GO ON TO NEXT PAGE. 

■ ■ ■■■ ■ 



■ I 



03/18/^ 08:44 THOMPSON SCHOOL DISTRICT DOI 



PERFORUAUCE STANDARDS 



STUDER. 



Student #4 
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Performance Level: 1 -2-2-2 

• Standard #2 (Persuasive Writing)=iVo? Proficient 

• Standard #3: Word Choice=5aszc; Expression=5ajzc; Grammar/ Spelling=5ajzc 
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THOMPSON SCHOOL DISTRICT DO I 



PIRFORMANCE STAN&AROS 




Excettent Performance (Score = 4^ 

TTiese responses have a strong command of 
persuasive writing. The infamation in support of 
the po^on is detailed, specific, and wen 
elaborated. TT»e responses are orgartized and 
controlled. 




* Word Choice 

J5ood Performanc e (Score » 3 ) 

The writer carefully selects words to make the 
m^sages dear. Words may be accurate, sfrong, 
and specific. The writs' may successful^ 
experiment wkh words or use evayday words in 
new arid Interesting ways. The wmo* may 
figurative language and well developed imagery. 



Expres^on 

0Qad Performa nce fScore = 3) 

Few sentence fomiation errors \w'th a vaiety of 
jemence structures used correctly. 



• Grammar / Mechanics / SpeUing 
Good Perfor mance (Score = 
Few to no errors. 
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Performance Level: 4-3-3-3 

• Standard #2 (Persuasive Wnting)=Excellent 

• Standard #3 : Word Choice=Goo^/; Expression=Goo^/; Grammar/ Spelling=Goot/ 
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PERFORMANCE STANDARDS 




ExceHent Pertor mance fSenre 

These re^x>n8es have a strong cwnmand of 
persuade wrttng. The informaBon In support of 
the position is d^aiied, Sfociiic, and wdi 
eiaborated. The responses are orgarrized and 
controlied. 




* Word Choice 

_Good Perform ance (Score = 

The writer carefuliy selects wo’ds to make the 
messages clear. Words be accurate, strong, 
and^tecHic. The writer may succes^fy 
expettnent with words or use everydsQr words in 
new and interesting ways. The writer may use 
figurative language and well developed Imagery. 



« Expression 

Good Performanc e (Score 3^ 

Few ^nt^ice formation enois with a variety of 
sentence structures used correctly. 



• Oramniar / Mechanics / Spelling 
Good Performance (Score = 3) 
Few to rro errors. 
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Writing 

Student Achievement Results 

Thompson School District 
Writing Assessment Trend Results 
High School 
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Standard #2: Standard #3: Standard #3: Standard #3: 

Persuasve Word Choice Expression Mechanics 
Writing 



■ 1993 

■ 1994 
B199S 



Thompson School District began measuring student progress toward reaching district writing 
standards in 1993. All 4th, 7th, and 10th grade students are tested. Measurement 
Incorporated provides a list of writing topics for the district to use and scores the exams. 

Thompson School District has four performance levels for students -- Not Proficient, Basic, 
Good, and Excellent. Although the district currently grants diplomas to students who reach 
the Basic level, it expects all of its students to reach Good or Excellent performance -- and 
thus only those two levels are reflected in the graph above. 

The district attributes the drop in 1995 test scores in part to new students enrolling in the 
district who haven’t benefited from the district’s standards and assessment focus. Nearly all 
students enrolled in the district for more than 4 years scored at the Good or Excellent level. 
Nonetheless, the district is using the 1995 data to examine its classroom instruction to see 
where day-to-day practices are aligned to standards and where they are not. The district is 
already moving to provide more writing practice to students. 

In addition to writing, Thompson School Disrict measures how well its students are meeting 
standards in reading, speaking, math, and science. 
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